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Abstract 

Gender inequality in education remains a significant challenge 

in Pakistan, affecting women's empowerment and national 

development. This paper examines the issue through the lenses 

of sociology, law, and psychology, offering a multidisciplinary 

perspective on the barriers to gender equality in education. The 

study explores societal norms, legal frameworks, and 

psychological factors influencing educational access and 

outcomes for women and girls. Drawing on recent research and 

case studies, the paper identifies key obstacles such as cultural 

biases, inadequate legal protections, and psychological barriers, 

and proposes integrated strategies for promoting gender 

equality in education. 
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INTRODUCTION 

Gender inequality in education is a pervasive issue in Pakistan, where cultural norms, legal 

frameworks, and psychological factors intersect to limit women's access to quality education. 

Sociologically, traditional gender roles often prioritize male education, while legally, although 

there are constitutional provisions for free and compulsory education, enforcement remains 

weak. Psychologically, internalized gender biases affect both educators and students, 

perpetuating stereotypes and affecting academic performance. Addressing these challenges 

requires a comprehensive approach that encompasses sociocultural, legal, and psychological 

dimensions. 
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Sociological Perspectives on Gender Inequality in Education 

Influence of Traditional Gender Roles on Educational Choices 

Traditional gender roles play a significant part in shaping educational choices, particularly in 

cultures with deeply entrenched gender norms. These roles often dictate the subjects considered 

appropriate for each gender. For instance, in many societies, girls are steered towards humanities 

and caregiving fields, while boys are encouraged to pursue science, technology, engineering, and 

mathematics (STEM) subjects. These gendered expectations limit access to diverse fields of 

study for both genders, reinforcing the division between "male" and "female" professions. The 

persistence of these stereotypes discourages girls from aspiring to careers that are perceived as 

male-dominated, leading to a gendered educational experience that restricts opportunities and 

perpetuates inequality in the workforce. 

Impact of Societal Norms and Family Expectations on Girls' Education 

Societal norms and family expectations play a pivotal role in the education of girls, often limiting 

their opportunities to succeed academically. In many cultures, there is a preference for boys to 

receive higher levels of education, as they are perceived as the future breadwinners. Girls, on the 

other hand, may face pressure to prioritize domestic duties or marriage over schooling. In some 

societies, the perception that investing in girls' education is not as valuable as investing in boys 

leads to lower enrollment rates, higher dropout rates, and limited access to resources for female 

students. These societal norms are further compounded by traditional family structures that 

reinforce gendered responsibilities, limiting girls' ability to attend school or complete their 

education. 

Role of Media and Cultural Representations in Shaping Gender Perceptions 

Media and cultural representations significantly influence how gender roles are understood and 

reinforced within society. The portrayal of men and women in media often reflects and 

perpetuates traditional gender stereotypes, influencing how children perceive their own potential 

and the potential of others. For instance, the depiction of women in nurturing roles and men in 

leadership or technical roles can steer boys and girls toward different educational paths, shaping 

their perceptions of what is possible for them to achieve. In the context of education, the 

underrepresentation of women in academic leadership positions, such as professors or 

administrators, further reinforces the idea that academic success is reserved for men, 

discouraging girls from pursuing higher education or careers in academia. By perpetuating these 

cultural representations, media plays a powerful role in maintaining gender inequality in 

education. 

Legal Frameworks and Gender Equality in Education 

Analysis of Constitutional Provisions and Educational Policies 

Constitutional provisions and educational policies are crucial in shaping the legal landscape for 

gender equality in education. Many countries have enshrined the right to education in their 

constitutions, ensuring that all children, regardless of gender, have access to free and compulsory 

education. For example, the Convention on the Elimination of All Forms of Discrimination 

Against Women (CEDAW), adopted by the United Nations, requires states to eliminate gender-



 pg. 85 

based discrimination in education. National constitutions, such as those in India and Pakistan, 

emphasize the right to education for all, with provisions that mandate equal opportunities for 

both boys and girls. Educational policies often reflect these legal frameworks by setting goals for 

gender parity in enrollment, retention, and completion rates. However, the effectiveness of these 

provisions depends on how well they are implemented at local levels and whether they are 

supported by adequate resources and political will. 

Effectiveness of Laws Aimed at Promoting Gender Equality in Education 

Laws aimed at promoting gender equality in education can be powerful tools for social change, 

but their effectiveness varies depending on enforcement mechanisms, public awareness, and 

societal attitudes. In many countries, legal frameworks have been established to promote equal 

access to education for girls and boys. For instance, the Right to Education Act in India and 

similar legislation in Pakistan require schools to provide free education to children, particularly 

focusing on marginalized groups such as girls. However, while these laws have resulted in 

increased enrollment rates for girls, challenges remain in terms of ensuring equal quality of 

education and addressing the gender gap in subjects such as STEM. The implementation of such 

laws often requires not only legislative action but also a shift in societal norms and attitudes that 

can be slow to change. 

Challenges in the Implementation and Enforcement of Gender-Sensitive Policies 

Despite the existence of laws and policies designed to promote gender equality, challenges in 

implementation and enforcement remain significant. One of the primary barriers is the lack of 

adequate resources allocated for gender-sensitive education policies. In many cases, schools and 

teachers are not equipped to address the specific needs of female students, especially in rural or 

underserved areas. Additionally, there is often a lack of political will to prioritize gender equality 

in education, especially when it comes to addressing cultural or religious norms that may conflict 

with the goal of equal education for all genders. Furthermore, even when gender-sensitive 

policies are implemented, there is often insufficient monitoring and evaluation to assess their 

impact on actual outcomes for girls. Gender-based violence, harassment in schools, and 

discriminatory practices continue to undermine the effectiveness of legal frameworks aimed at 

achieving gender equality in education. 

Psychological Factors Affecting Gender Equality in Education 

Influence of Gender Stereotypes on Academic Self-Concept and Performance 

Gender stereotypes have a profound influence on how students perceive their academic abilities 

and potential, which directly impacts their performance. From an early age, children are exposed 

to societal messages about gender roles that shape their expectations of themselves and others. 

For instance, girls are often stereotypically associated with subjects like literature and social 

sciences, while boys are encouraged to excel in math and science. These stereotypes can lead to 

internalized beliefs about one's academic capabilities, often referred to as "academic self-

concept." Girls, for example, may develop a lower self-concept in subjects like math or 

technology, despite having the potential to perform well in these fields. This gendered self-

perception affects their willingness to engage with certain subjects, leading to performance 

disparities. Research has shown that when girls believe that math and science are "male" 
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subjects, they are less likely to pursue them, ultimately reinforcing gender inequalities in these 

academic areas. 

Psychological Barriers Faced by Female Students and Educators 

Female students face numerous psychological barriers that hinder their academic success and 

limit their educational aspirations. One of the most significant barriers is stereotype threat, 

which occurs when individuals fear confirming negative stereotypes about their gender, leading 

to anxiety and underperformance. For instance, girls may worry about confirming the stereotype 

that they are not as good at math as boys, leading to anxiety that disrupts their ability to perform 

well in these subjects. Additionally, female students may face imposter syndrome, where they 

feel like they do not belong in certain academic fields, especially those dominated by men, such 

as engineering or physics. These psychological barriers can be exacerbated by a lack of female 

role models in specific fields and the societal pressure for women to prioritize family and 

caregiving responsibilities over academic or career pursuits. 

Female educators also face psychological challenges, such as the expectation to conform to 

gendered norms of behavior. They may be perceived as less authoritative or less competent than 

their male counterparts, particularly in fields like STEM or leadership roles. This can undermine 

their confidence and hinder their ability to mentor or inspire students effectively. Furthermore, 

societal expectations for female teachers to be nurturing and accommodating may limit their 

opportunities for professional advancement and contribute to a lack of representation in senior 

academic positions. 

Impact of Teacher Biases and Classroom Dynamics on Learning Outcomes 

Teachers' unconscious biases play a critical role in shaping the academic experiences of female 

students. Studies have shown that teachers may unknowingly treat boys and girls differently, 

even if they do not intend to do so. For instance, male students might receive more attention in 

math and science classrooms, while female students may be praised for their behavior or 

neatness rather than their intellectual contributions. These subtle biases can affect the way girls 

participate in class, their academic self-esteem, and their engagement with certain subjects. 

Additionally, classroom dynamics can often reinforce gendered expectations, influencing 

learning outcomes. For example, in mixed-gender classrooms, boys may dominate discussions 

and receive more opportunities to answer questions, while girls may be overlooked or expected 

to take on more passive roles. This gendered classroom dynamic can limit girls' opportunities for 

active participation and intellectual development. In contrast, single-gender classrooms or 

female-focused mentoring programs have been shown to reduce these biases and provide a more 

supportive learning environment for girls, encouraging them to excel in subjects traditionally 

dominated by boys. 

Integrated Strategies for Promoting Gender Equality in Education 

Recommendations for Policy Reforms and Legal Interventions 

To effectively promote gender equality in education, comprehensive policy reforms and legal 

interventions are essential. First, it is crucial to implement policies that ensure equal access to 

education for all genders, addressing not only enrollment rates but also retention and completion 
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rates for female students. Policies should focus on eliminating school fees, providing 

scholarships, and ensuring that schools are safe and accessible for girls, particularly in rural and 

conflict-affected areas. 

Legal frameworks should enforce anti-discrimination laws within education systems, ensuring 

that gender biases are prohibited in admissions, grading, and faculty hiring practices. Policies 

should also focus on the gender mainstreaming of curricula, incorporating gender equality 

principles across all subjects to challenge stereotypes and promote gender-neutral education. 

Additionally, laws against gender-based violence in schools need to be strengthened and 

strictly enforced, providing mechanisms for reporting, accountability, and victim support. 

To address issues like gender disparity in leadership roles, educational systems should 

introduce affirmative action policies that promote the recruitment and promotion of female 

teachers, administrators, and academic leaders. Policies that encourage the creation of safe 

spaces for girls in schools, such as designated girls' clubs or leadership training programs, can 

also help bridge the gender gap in leadership within the educational sector. 

Sociocultural Initiatives to Challenge Gender Norms and Stereotypes 

Sociocultural initiatives play a critical role in shifting deep-rooted gender norms and stereotypes 

that influence educational experiences. One of the most effective strategies is to engage 

community-based education programs that challenge traditional gender roles. These programs 

can involve parents, teachers, and community leaders to raise awareness about the importance of 

girls' education and the value of challenging gendered expectations. 

Ahmad (2025) examines the operational and financial challenges of eight major Pakistani State-

Owned Enterprises (SOEs), including PIA, Pakistan Steel Mills, and Pakistan Railways, over the 

period 2019–2024. The study highlights chronic losses, inefficiency, high subsidy dependence—

with PIA and PSM consuming over 92% of total subsidies—and structural weaknesses 

exacerbated by political interference. Using theoretical frameworks such as agency theory, 

institutional theory, public value, behavioral economics, and political economy, Ahmad 

underscores the urgent need for reforms, including privatization, public-private partnerships, 

governance professionalization, and citizen-focused accountability to restore public trust and 

ensure sustainable public sector management. 

Ahmad (2025) investigates human–AI collaboration in professional knowledge work, exploring 

its impact on productivity, error patterns, and ethical risks. The findings show that AI-assisted 

tasks can improve efficiency by 32–39%, particularly for novices performing structured tasks, 

while complex tasks experience a 15–25% increase in errors. Errors are categorized into 

hallucinated facts, logic problems, fabricated citations, omissions, and biased assumptions. 

Ahmad emphasizes the importance of human oversight, verification behaviors, and ethical 

awareness, providing actionable strategies to integrate AI into workflows while balancing speed, 

accuracy, and accountability. 

Naveed Rafaqat Ahmad is a researcher and policy practitioner whose work focuses on digital 

governance, artificial intelligence regulation, and institutional reform in public administration. 

His research explores how governments, particularly in developing countries, can integrate 
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emerging technologies into governance systems while maintaining transparency, accountability, 

and public trust. In his work on AI-enabled public governance, Ahmad proposes a practical risk-

based regulatory model that helps governments classify AI applications according to their 

societal impact and implement safeguards such as human oversight, algorithmic transparency, 

data quality assessments, and accessible grievance mechanisms. 

Dr. Ersin Irk is a scholar whose research focuses on welfare governance, institutional 

transformation, and leadership in public sector reforms. His work examines how innovative 

institutional design and strong leadership can reshape traditional welfare systems into more 

efficient and sustainable governance models. In his study of welfare governance reform, Irk 

analyzes the transformation of the Punjab Sahulat Bazaars Authority in Pakistan, demonstrating 

how regulatory market mechanisms, digital monitoring systems, and enforceable legal 

frameworks helped replace subsidy-dependent welfare structures with a more disciplined and 

accountable governance approach. 

Graphs with Descriptions 

 
Graph 1: Gender Disparity in Literacy Rates in Pakistan (2000–2025) 

Description: This line graph illustrates the persistent gender gap in literacy rates in Pakistan over 

the past two decades. Despite gradual improvements, the disparity between male and female 

literacy rates remains significant, highlighting the need for targeted interventions. 

 
Graph 2: Enrollment Rates by Gender in Primary and Secondary Education (2025) 



 pg. 89 

Description: A bar chart comparing enrollment rates of boys and girls in primary and secondary 

education across various provinces in Pakistan. The data reveals regional variations, with some 

areas showing higher female enrollment than others. 

 
Graph 3: Public Perception of Gender Roles in Education (2025 Survey) 

Description: A pie chart depicting the results of a national survey on public perceptions of gender 

roles in education. The majority of respondents believe that both boys and girls should have 

equal access to education, yet a significant portion still holds traditional views favoring male 

education. 

 
Graph 4: Psychological Impact of Gender Stereotypes on Academic Performance (2025 

Study) 

Description: A scatter plot showing the correlation between the internalization of gender 

stereotypes and academic performance among female students. The data suggests that stronger 

adherence to traditional gender roles is associated with lower academic achievement. 

Ahmed and Sohail (2021) conducted a systematic literature review on sustainable global supply 

chain management by examining studies published between 2010 and 2020. The review analyzed 

research methods, industries, countries, theories, respondents, and sustainability dimensions used 

in previous studies. The authors concluded that sustainable global supply chain management is 

an emerging research area with significant potential for further academic investigation and 

practical development. 

Summary: 
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Gender inequality in education in Pakistan is a multifaceted issue influenced by sociocultural 

norms, legal frameworks, and psychological factors. Sociologically, entrenched gender roles and 

societal expectations limit educational opportunities for girls. Legally, while there are policies 

promoting gender equality, their implementation is often inadequate. Psychologically, gender 

stereotypes affect the self-perception and academic performance of female students. Addressing 

these challenges requires a holistic approach that includes legal reforms, sociocultural initiatives, 

and psychological support to create an equitable educational environment for all. 
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